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Part I. Summary
This final report summarizes the findings of the reauthorization review team of Western State College’s
educator preparation programs.
Level of Proficiency
Teacher Education Performance Measures
a. A comprehensive admission system including screening
and counseling for students who are considering becoming
teacher candidates.
b. Ongoing screening and counseling of teacher
candidates by practicing teachers or college and university
faculty members.
c. Coursework and field-based training integrate theory
and practice and educates teacher candidates in the
methodologies, practices and procedures of teaching
standards-based education, specifically in teaching the
content defined in the P12 Academic PWR Standards.
d. Each candidate completes a minimum of 800 hours of
supervised field based experience that relates to approved
standards and measures.
e. Demonstrate content skills required for licensure, as
determined by the State Board of Education.
f. Comprehensive and ongoing evaluation of each
candidate’s subject matter and professional knowledge and
ability to apply the professional knowledge base.

Proficient

Partially
Proficient

Not
Proficient

X

X

X

X
X
X

Recommendation
Full reauthorization of the educator preparation programs at Western State College (contingent upon successful
implementation of the Areas for Improvement highlighted in this report) for the following endorsement areas:
 Art (8.04)
 Principal (3.03)
 Elementary Education (8.02)
 Reading Teacher (10.03)
 English Language Arts (8.09)
 Reading Specialist (10.04)
 Foreign Language (8.10)
 Science (8.17)
 Mathematics (8.14)
 Social Studies (8.18)
 Music (8.15)
 Special Education Generalist (9.06)
 Physical Education (8.16)
Only one more action is needed by October 28, 2011 for Area for Improvement A2 and it is highlighted in
yellow. DHE and CDE will move forward with reauthorization with the expectation that progress
made on A2 will be reported by October 28, 2011.
Please send all correspondence to: Dr. Ian K. Macgillivray, Academic Policy Officer/Teacher Education,
Colorado Department of Higher Education, ian.macgillivray@dhe.state.co.us, 303-866-3846.
Materials and questions related to the CDE content review should be sent to: Dr. Karen Kelly, Educator
Preparation Senior Consultant, CDE, kelly_k@cde.state.co.us, 303-866-6898.
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Part II. Report by Site Review Team
of Educator Preparation at Western State College
April 20-22, 2011

A. INTRODUCTION AND BACKGROUND
The educator preparation programs at Western State College (WSC) were reviewed for reauthorization on April
20-22, 2011. The previous reauthorization review at Western State College took place March 16-17, 2006.
Pursuant to Colorado Revised Statute §23-1-121 and DHE Policy I-P: Teacher Education, institutions of higher
education with approved teacher preparation programs must be evaluated not more frequently than once every
five years. DHE policy permits three possible outcomes of a review: a) full approval, b) probation, or c)
termination of the program.
Review Team Members
The Review Team consisted of three representatives from the Department of Higher Education (DHE) and the
Colorado Department of Education (CDE), one representative of Colorado Council of Deans of Education
(CCODE) and a local practitioner.
Ian K. Macgillivray, Ph.D., Academic Policy Officer/Teacher Education, Department of Higher
Education
Jami Goetz, Ph.D., Executive Director, Office of Professional Services and Educator Licensure,
Colorado Department of Education
Karen Kelly, Ph.D., Educator Preparation Senior Consultant, Colorado Department of Education
Donna Stout, Ph.D., Chair, Department of Teacher Education, Adams State College
Edna Williams, M.A., Retired Teacher, Colorado Springs, CO

Educator Preparation Program Reauthorization Process
The following delineates the path of an educator preparation program submitted for reauthorization to the
Colorado Department of Education (CDE) Office of Professional Services (OPS) and the Colorado Department
of Higher Education (DHE):
CDE Program Content Review
 CDE conducts a document review (cover sheets, matrices, and syllabi for each endorsement program
and, for designated programs, the literacy rubric) for the eight teacher performance-based standards
(TPBS) and additional endorsement standards reflected in the Colorado Educator Licensing Act [§2260.5 Colorado Revised Statute].
 If questions arise from the content review, CDE will compile a request for additional information from
the institution of higher education (IHE).
 CDE prepares a report and a recommendation to the State Board of Education (SBE). Pursuant to C.R.S.
§23-1-121, if SBE recommends that a program not be approved, the CCHE shall follow said
recommendation by refusing initial approval of said program.
DHE Statutory Performance Criteria Review of Unit and Programs
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DHE reviews the unit and proposed program for the following performance criteria: admission system;
advising and counseling of candidates; integration of theory and practice in coursework and field based
training; supervised field based experience (at least 800 hours for initial endorsement programs); and
assessment of candidates’ subject matter and professional knowledge and ability to apply the
professional knowledge base [§23-1-121(2) Colorado Revised Statute].
If questions arise from DHE’s review of the proposal, a request for additional information will be emailed to the contact person at the IHE.
Reauthorization site visits are jointly conducted by CDE and DHE and consist of an entrance interview,
unit and program review, and an exit interview. DHE and CDE jointly compile a draft report of the
findings and submit it to the IHE within 60 days of the site visit. The IHE may respond to the draft
report in a rejoinder and provide additional information or address any concerns within 30 days of
receiving the draft report.
The IHE is expected to address Areas for Improvement identified during the visit.
Once all statutory performance criteria have been met and DHE has received SBE’s approval of the
program content, DHE will make a recommendation to the CCHE for its final determination of
approval.

Western State College Reauthorization Site Visit
The DHE/CDE reauthorization review team received the institutional report in advance, prepared and submitted
by the College of Undergraduate Studies. The site review occurred over three days (April 20-22, 2011), during
which time the team members met with:
 Jay Helman, President
 John Sowell, Assistant VP Academic Affairs
 Nella Bea Anderson, Director, Teacher Education Program
 Teacher Education Program faculty
 Arts & Sciences chairs and faculty
 Current students
 Cooperating teachers and principals
 Alumni
 Advisory Group
Team members also visited local elementary and high schools and interviewed cooperating teachers and
administrators. The team reviewed course syllabi, student records, previous approval reports, student work and
portfolios, admissions and screening processes, and a wide range of other data.

Western State College, Teacher Education Program (TEP)
According to Western State College’s Institutional Report,
Western was established in 1901 to meet the educational needs of the region and the Western
Slope. The College awarded its first master’s degree in 1921. Graduate programs were
discontinued in 1990 but reinstated in 2007 under statute. The Master of Arts degree in
Education is one of two graduate programs offered at Western. In 2004 the education faculty
worked with the arts and science faculty and K12 partners to redesign the education program at
Western. The undergraduate and graduate program was redesigned to more closely align with the
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design of the alternative licensure program. All licensure levels (undergraduate, graduate) and
tracks (initial licensure, alternative, and added endorsement) are low-residency programs that
require a one-week, on-campus instruction and the first summer and for students seeking a
master’s degree an additional one-week on-campus session during the summer between the first
and second years. The remaining course work is completed online and through direct interactions
with mentors and regional coordinators. This instructional format allows students to complete
course work while remaining in schools and gaining practical experience.

B. STATUTORY PERFORMANCE MEASURES
Introduction
The review team recommends full reauthorization contingent upon successfully meeting all criteria for the
program content reviews and sufficiently addressing Areas for Improvement highlighted below. Overall the
review team was impressed by the quality of WSC’s educator preparation programs and the innovation and
commitment on the part of the faculty. Unit partners and candidates reported good relationships and rich
learning opportunities. When asked about their experience in the program, current candidates told the review
team, “I’m really impressed by the quality of the staff. The courses are interesting and the assignments are tied
in with theory and practice in the classroom,” “It has stretched me,” and “I’ve worked hard but it has impressed
me.”

Statutory Performance Measure A: Admissions Systems: The unit maintains a comprehensive admissions
system that includes screening and counseling for students considering becoming educator candidates.
Summary Finding. The Teacher Education Program at WSC is proficient on Performance Measure A.
Performance Indicator A1. Unit has adopted appropriate admission requirements and strives to increase
standards for admission into the program:
Appropriate admission policies are in place, including the review of applicants’ transcripts. The Teacher
Education Program (TEP) requires completion of a basic skill competency exam, which not many other
programs require, and that is TEP’s prerogative. The team reviewed randomly selected admissions files and all
were in order. Enrollment is submitted in the Teacher Ed File in the SURDS database annually. This data is
required under state law and is needed for the state Educator Identifier System. Please ensure the August 2011
submission correctly reports master’s degree candidates in the master’s field.
Performance Indicator A2. Multiple entry points exist for qualified individuals considering teacher education:
TEP attracts candidates from all over the state. Candidates in rural communities around the state are especially
attracted to TEP because most of the coursework can be completed online and TEP works with schools in or
near candidates’ home communities to set up the internship. TEP also has a relationship with Troops to
Teachers.
Performance Indicator A3. Recruitment of candidates:
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Though the online nature of the program works well for distance learners, several faculty expressed concern
that it has become difficult to recruit undergraduates at Western into educator preparation because the current
undergraduates in the program complete their coursework online while interning in P12 schools. Thus, they are
not on campus to interact with other undergraduates and pique others’ interest in teaching as a career. TEP
might consider more ways to recruit undergraduates on campus into its program by visiting content classes with
large freshman and sophomore enrollments, bringing along current interns to talk about why they chose
teaching and how they like the program, and showing video clips of interns teaching. Hosting on campus social
activities might also attract the attention of prospective teacher candidates who simply need some guidance on
how to access the Teacher Education process.
The review team was also told by current candidates that it is difficult to apply to the teacher education program
and that queries have not always been returned. Some interns reported that advising was insufficient and that
TEP, on the whole, was not receptive early on when they were applying to the program. Communication was
reported as scattered and disjointed and some applicants found it difficult to get advice. One candidate reported
that several of her on-campus friends “gave up on applying to teacher education,” due to lack of response to
their requests for information.
The review team noticed that when one enters the building that houses the teacher education department it is
not clear who is responsible for receiving students and other guests. This lack of access to a clear human
presence or direction for who should be approached for information may contribute to prospective candidates’
perceptions of an unwelcoming environment. In other words, this may be one example of how TEP may have
lost its “presence” on campus with the move to an online program and might consider how to regain and
maintain that physical presence.
Another concern that may exist because the coursework is offered online is that TEP faculty have minimal
opportunities for face-to-face interaction with candidates and so may be less likely to identify potential red flags
that might indicate the candidate will not make a suitable teacher. A P12 school representative told the review
team that TEP “could improve on the process of how they remove problem candidates from the program. It
would be better to catch it earlier.” The representative went on to explain that a problem candidate was
successfully removed but wished the candidate had not been admitted into the program in the first place. The
review team appreciates TEP’s screening efforts and recognizes that valid and reliable screening tools are
elusive, and yet are clearly necessary in the admissions process. TEP is encouraged to continue working with
DHE and CCODE on a system to screen candidates’ dispositions and not rely solely on the internship to red
flag candidates with potential dispositional problems.
Recommendations and Areas for Improvement for A: Admissions Systems:
A1. Ensure that candidates in the master’s program are reported on the Teacher Ed File under 31Masters.
Action Needed: Work with Academic Policy Officer for Educator Preparation at DHE on the
August 2011 submission.
A2. Recruitment and presence. Consider more ways to recruit undergraduates on campus into educator
preparation by visiting content classes with large freshman and sophomore enrollments, bringing along
current interns to talk about why they chose teaching and how they like the program, and showing video
clips of interns teaching. Also, consider how to regain and maintain the program’s physical presence and
ensure responsiveness to potential applicants.
Action needed: Report back to DHE on actions taken by October 28, 2011.
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A3. Dispositions. Continue working with DHE and CCODE on a system to screen candidates’
dispositions.
Action Needed: None. Recommendation only.
WSC’s Rejoinder of July 8, 2011:
Area for Improvement A1: The Director of the Teacher Education Program and the Director of Institutional
Research will work closely with the Academic Policy Officer for Educator Preparation at DHE to ensure that
the August 2011 submission includes masters’ candidates.
Area for Improvement A2: TEP faculty and staff will work with the Arts & Science faculty to identify the most
effective ways to recruit undergraduates into teaching within each major. The recruiting strategies for each
undergraduate content licensure area will be identified by October 28, 2011 and implementation of the
strategies will begin in the fall of 2011. In addition, Teacher Education will have a sign made for office 101 to
be put on both sides of the building, in order to increase the human presence of Teacher Education staff and to
more effectively welcome new students.
Recommendation A3: Teacher Education faculty will continue to work with DHE and CCODE on a system to
screen candidates’ dispositions. The importance of screening effective teaching candidates before the internship
begins is strongly recognized by the TEP faculty.
DHE/CDE Response:
Area for Improvement A1: This Area for Improvement has been met for the purpose of reauthorization. We
look forward to seeing how this was implemented during the next reauthorization visit.
Area for Improvement A2: DHE and CDE look forward to receiving information by October 28, 2011 on
recruiting strategies and their implementation. The review team believes the sign is a good idea but may not be
enough to increase human presence. If budget realities ever allow for some slight remodeling, WSC might
consider an open reception area that people will walk into upon entering the building and that is staffed by a
TEP employee. One other idea might be to remove the window of the office that borders the entrance way and
install a barrier that can be opened during the day and secured at night. At the very least, WSC might consider
keeping the blinds pulled up on that window and putting up a sign that says something to the effect of, “Talk to
me about teacher preparation!” Just some ideas…. Though this Area for Improvement has not yet been met,
DHE and CDE will move forward with reauthorization with the expectation that WSC will follow through and
report back on progress made by October 28, 2011.
WSC’s Rejoinder of September 22, 2011:
Teacher Education, in collaboration with the Arts & Science faculty on campus, has generated several ideas that
will increase the presence of Teacher Education campus-wide. Teacher Education has ordered two inside signs
for the reception hallway that encourages students to stop by Office 101 to ask about becoming a teacher. Office
101’s door will be open, as well as all blinds pulled up, during all hours that the building is open to the public.
Campus facilities are going to provide the Teacher Education Program with two large granite signs for both
sides of the building that identify it as Teacher Education. During WSC’s summer orientation, the Teacher
Education Program will hold a Special Interest Session for incoming students that are interested in finding out
more about becoming a teacher and doing our undergraduate program. The Teacher Education Department will
distribute a handout to all Arts & Science Programs explaining Teacher Licensure options as well as why their
students should consider teaching as a career. The faculty will then be able to hand this out during the freshman
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required fall advising meetings. Teacher Education will also extend the offer to attend large General Education
course sections to give a presentation about why students should consider becoming a teacher (e.g., General
Chemistry and English Composition have already accepted the offer of a Teacher Education Presentation).
Teacher Education will host social lunch gatherings for General Education faculty to interact with Teacher
Education faculty throughout the year to increase Teacher Education’s presence among and across disciplines
and to encourage them to recruit their best content students into teaching.
Statutory Performance Measure B: Advising, Ongoing Screening & Counseling: The unit provides
ongoing screening, counseling and advising of candidates by practicing educators or college and university
faculty members.

Summary Finding. The Teacher Education Program at WSC is proficient on Performance Measure B.
Performance Indicator B1. Systems to advise and position candidates to be successful:
The review team observed files of candidates who had been “red flagged” as having potential dispositional and
other problems. The candidates were followed up with appropriately, everything was well documented, and
candidates were given strategies to help them stay in good standing and matriculate or were removed from the
program.
Individuals the review team met with expressed overall satisfaction with advising of interns and communication
between TEP and partner schools. Interns and mentors reported they would appreciate more frequent contact
regarding the progress of the interns, however. Of particular concern was the assumption among the TEP that
interns and mentors would initiate contact with the TEP if they had any problems, and it was generally their sole
responsibility to do so (for instance, in the Mentoring Guidebook where mentors and interns are encouraged to
“just ask us”). This can prove to be an unfortunate assumption in distance education programs and often the
interns and mentors may not understand the importance of this responsibility. It is recommended that more
systematic and frequent follow-up with interns and mentors is initiated by the TEP, particularly early in the
intern’s program to ensure successful performance in the internship setting and in the online courses.
Regarding the post survey (First Year Teach Now Alternative Licensure Post Program Survey), one
recommendation is to ask for comments and create a space for them immediately after each item as opposed to
asking for comments at the end of the form if there is a rating of two or lower. The way the form is currently
worded may be limiting comments relevant to specific areas of success or to items that may be a challenge.
Recommendations and Areas for Improvement for B: Advising, Ongoing Screening & Counseling:
B1. First Year Licensure Post Program Survey. Consider revising this form to ask for comments and
create a space for them immediately after each item.
Action Needed: None. Recommendation only.
WSC’s Rejoinder of July 8, 2011:
Recommendation B1: The First Year Licensure Post Program Survey will be revised for fall 2011 to include
comments after each item, and not just for items with a 1 or 2 rating.
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Statutory Performance Measure C: Coursework & Field Based Training Integrate Theory and Practice:
Course work and field based training integrate theory and practice and educates candidates in methodologies,
practices and procedures of teaching standards-based education, specifically in teaching the content defined in
the Colorado Model Content Standards.
Summary Finding. The Teacher Education Program at WSC is partially proficient on Performance Measure
C.
Performance Indicator C1. Title II, Sections 205 & 206 of the federal Higher Education Opportunity Act
assurances:
The review team concludes that TEP does a good job overall of preparing candidates for different types of
learners. Candidates said they need more support with English Language Learners, however. Even though they
receive foundational knowledge in their courses about language development and bilingualism, candidates
should be presented with more strategies for addressing the unique instructional challenges inherent in teaching
students whose first language is not English. It was reported that in some of the internship settings there were
opportunities to observe the ESL teachers working with children in small groups. Since this issue is a high
priority for most schools in Colorado and the Southwestern US, it is recommended that the TEP explore
additional opportunities for candidates to increase their skills and confidence in differentiating instruction for
English Language Learners.
While coursework and assignments do a great job of including all types of diversity that students and families
bring into schools, TEP might consider using a more inclusive diversity statement in syllabi. When only certain
types of diversity are spelled out, it unintentionally sends the message that other types of diversity are not
worthy of inclusion. For instance, consider expanding diversity statements in syllabi to something like,
“…students from a variety of diverse backgrounds, including (but not limited to) those based on ethnicity, race,
socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, transgender status, and
geographical area and how those differences can impact student learning.”
Emergency licenses in the southwestern part of the state have been minimal during the past two years. It
appears that Western State College is meeting the needs of the region.
Performance indicator C2. Coursework contains linkages to field experiences, Colorado P-12 Academic
Content Standards, Learning and Behavior Skills (Postsecondary & Workforce Readiness) and culturally
responsive teaching:
One strength of the program is the incorporation of the P12 Academic and Post-secondary and Workforce
Readiness (PWR) standards. Interns apply standards in field experiences and assignments. Assessments are
current and researched based. Coursework is “up to date” with methods that are being used in schools currently,
such as Response to Intervention, DIBELS, and The Core Phonics Survey. Content faculty are engaged in TEP
and some helped fill out matrices for the program content review. Some content faculty the review team
interviewed were also familiar with the 8.0 licensure standards and knew where each standard is covered in the
curriculum. The review team applauds the strong relationship between TEP and many of the content faculty and
encourages TEP to continue to foster those strong relationships. Another strength of the program is the
inclusion of a strong writing curriculum, which includes Step Up To Writing and Six Plus 1 Traits. The Write
Tools might be another component to include in addition to reading instruction.
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The primary concern the review team has with TEP’s program is the need to increase the amount of interaction
and timely communication between interns, faculty, and mentors. In all fairness, however, feedback from
interns and mentors was mixed. For instance, a review of end-of-course evaluations revealed that faculty
usually email interns back promptly and that communication usually works well. Interns’ comments included,
“Instructors are easy to communicate with,” “I receive good feedback and grading is fair,” and “Great having
assignments explained at beginning of class so can plan out my semester.” The review team also acknowledges
that candidates get detailed written comments on assignments.
Some interns’ and faculty’s comments in regards to responsiveness were of concern to the review team,
however. For instance, one intern indicated she waited one month for her feedback on her video she submitted.
Other interns’ comments indicated they wished a TEP or content faculty would watch them teach in person.
Another intern had a hard time getting questions answered from her TEP instructor who was not responding
online to her questions. Other interns’ comments on end-of-course evaluations indicated that not getting an
immediate answer was the biggest negative and that getting a response could take up to a week.
Another concern is that threaded discussions in the online courses are almost entirely among the candidates and
instructors rarely participate. Most intern-instructor interaction is via email. In general, online faculty
expectations do not spell out requirements for interaction in threaded discussions in quantity or quality. One
intern commented, “Discussion is not that helpful, it felt like busy work.” When queried, “Do instructors engage
in discussions?” a current candidate responded, “To some extent. They give us feedback.” When probed,
“Should they be more involved in the discussions?” the candidate responded, “It could be helpful but then there
should be a requirement for students to engage more too” and “[Instructor participation is] adequate but there is
room for improvement. It could be stronger.” The review team acknowledges TEP’s conclusion that, “We think
when we respond it closes down the students from engaging one another” but based on many candidates’
comments, TEP should reconsider how to augment interaction between faculty and interns. When the review
team made suggestions like this during the visit, the usual response from TEP faculty was, “We tried that, it
didn’t work.” The review team’s concern is that this sentiment was expressed so frequently that it hampers
creative solutions, or indicates that the idea was not tried sufficiently in quality or length of time to have any
positive effect. Even though it is clear that the TEP faculty take full advantage of the online support provided by
BlackBoard, it is also clear that TEP faculty would benefit from ongoing professional development that
supports their well-designed courses, particularly in exploring new and different ways to reach out and virtually
touch interns and maintain a connection. Specifically, consider scheduling a virtual office time with individuals
or groups of candidates at least once during the semester; arranging a series of (optional) online chats with
textbook authors and instructors, or other invited educational guests; develop an “ask three, then me” strategy
where candidates seek guidance or advice from classmates, while cc’ing the instructor who can step into and out
of the communications as appropriate; and showcasing video clips of successes and/or causes of concerns
relevant to candidates’ internship experiences. By strengthening the “presence” of the instructors, TEP can add
to the evolving body of knowledge regarding effective practices in distance education and, at the same time,
begin to help the teacher candidates and mentors recognize just how much support they already have.
Based on feedback from mentors and candidates, TEP should consider doing something with the
career/placement office on campus to help candidates with mock interviews and job seeking. Mentors reported
feeling that candidates don’t get enough practice related to PBSCT 8.4 and they often take it upon themselves to
do mock interviewing with their interns. Another suggestion is to check all the links when a course opens so
candidates don’t waste their time waiting to hear back from the instructor that a link has been fixed. This came
up in multiple candidates’ comments.
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Recommendations and Areas for Improvement for C: Coursework & Field Based Training Integrate
Theory and Practice:
C1. English Language Learners. Consider ways to increase candidates’ skills and confidence to
differentiate instruction for English Language Learners.
Action needed: Report back to DHE on actions taken by October 28, 2011.
C2. Diversity. Consider spelling out all types of diversity in statements in syllabi wherever one or two
types of diversity are spelled out.
Action needed: None. Recommendation only.
C3. Interaction and communication with interns. Consider ways to increase participation in class
discussions and other online interaction with candidates, such as by providing focused professional
development opportunities for online faculty (faculty meetings, webinars, current research articles,
book/journal/research study groups etc.) to increase strategies and effective ways to reach out and
virtually touch interns and maintain a connection.
Action needed: Report back to DHE on actions taken by October 28, 2011.
C4. Career/job placement. Consider working with the career/placement office on campus to help
candidates with mock interviews and job seeking options.
Action needed: None. Recommendation only.
C5. Links in coursework. Instructors should check all links in their coursework at the beginning of each
term.
Action needed: Report back to DHE on actions taken by October 28, 2011.
WSC’s Rejoinder of July 8, 2011:
Area for Improvement C1: Teacher Education faculty will increase the explicit opportunities candidates
have to differentiate instruction for English Language Learners within EDUC 408 and 608. One of the
primary goals of this course is to have candidates effectively teach students from a variety of diverse
backgrounds. The Teacher Education faculty recognize the importance of preparing candidates to teach
students from a variety of diverse backgrounds, including (but not limited to) those based on ethnicity,
race, socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, transgender
status, and geographical area. The new requirements will be integrated into the courses the next time that
they are offered, spring 2012.
Recommendation C2: TEP will begin using a more inclusive diversity statement in syllabi. The syllabi

diversity statement to be used is “…students from a variety of diverse backgrounds, including (but not
limited to) those based on ethnicity, race, socioeconomic status, gender, exceptionalities, language,
religion, sexual orientation, transgender status, and geographical area and how those differences can
impact student learning.”
Area for Improvement C3: Teacher Education faculty will hold focused professional development
opportunities once a month, starting August 2011, for all online faculty (e.g., faculty meetings,
webinars, current research articles, book/journal/research study groups etc.) to increase strategies and
effective ways to reach out and virtually touch interns and maintain a connection.
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Recommendation C4: TEP will increase current efforts to provide candidates with more job seeking
options. The WSC Career Services Center will offer students the opportunity for mock interviews and
increase their education job seeking resources on the WSC website. The WSC Mentor Coordinator will
add a requirement for a mock interview in the Mentor Guidebook for all interns.
Area for Improvement C5: Teacher Education faculty members will check all links in course work
before each unit within a course begins, starting August 2011.
DHE/CDE Response:
Area for Improvement C1: This Area for Improvement has been met for the purpose of reauthorization.
We look forward to seeing how this was implemented during the next reauthorization visit.
Area for Improvement C3: This Area for Improvement has been met for the purpose of reauthorization.
We look forward to seeing how this was implemented during the next reauthorization visit.
Area for Improvement C5: This Area for Improvement has been met for the purpose of reauthorization.
We look forward to seeing how this was implemented during the next reauthorization visit.

Statutory Performance Measure D: 800 Hours of Supervised Field Based Experience: Each candidate for
initial teacher licensure completes a minimum of 800 hours of supervised field based experience that relates to
approved standards and measures.
Summary Finding. The Teacher Education Program at WSC is partially proficient on Performance Measure
D.
Performance Indicator D1. Collaboration between Unit and School Partners:
A local school partner representative reported, “I’m tickled with the innovation and technology [TEP’s interns
bring]. We have a good relationship with Western and try to place as many of their interns as we can. We’ve
been able to capture some fantastic talent coming out of Western.” TEP works closely with principals to decide
on where to place interns. The Gateway course, EDUC 340, and the Mentoring Guidebook are strengths of the
program and give much needed guidance to both mentors and interns. While most P12 school representatives
reported that they appreciate the three-days-per-week-in-the-classroom model, as well as the opportunities for
interns to work with other teachers and grade levels, some mentor teachers require candidates to be present in
the schools every day, thus creating some inequity in the workload among candidates. Another related concern,
was that the opportunities to work with other interns, mentors, and grade levels are too infrequent and not
consistent. The review team recommends TEP consider how to establish consistency and equity in these
opportunities.
Some strengths of TEP’s program are the one year internship, the relationship between TEP and mentors, and
the relationship between TEP and many content faculty. One of the benefits of the full year internship model
reported to the team is that, “Interns see the beginning-of-the-year scramble and all the procedures. They also
see candidate growth over the year.” This is good experience and practice for educator preparation candidates.
There is room for improvement, however, and some mentors expressed dissatisfaction with the way the
internship model is implemented and their perceived lack of, or minimal opportunities for, communication and
interaction between themselves, interns, and faculty in TEP and the content areas. The review team considers
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this to be the primary Area for Improvement found during this reauthorization review. The design of the
program and internship appears to be sound but the effectiveness of the implementation needs to be improved
through monitoring this process through interim checkpoints.
One mentor reported, “[Interns] get assignments that aren’t aligned with what we’re doing in the classroom so
we have to make it fit, which creates more work for me too.” Other mentors also reported that assignments
interns are doing in the coursework sometimes don’t fit in with what they’re doing in the classroom. This may
be an issue of timing, more than content and TEP should explore this with the mentors. Though the review team
recognizes the guidance about assignments in the Mentor Handbook, and acknowledges that TEP faculty are
generally flexible with assignment due dates, one recommendation is to consider how to plan out assignments in
a more flexible timeframe that would work with the school, not the online course, so the intern can do the
assignment when it works for the internship or at least to ensure that interns and mentors understand this
flexibility is an option. This type of flexibility was alluded to by TEP faculty and documented in the Mentor
Guidebook but could be highlighted with specific examples of how to make this happen more easily for interns,
mentors, and faculty.
The review team was told that some candidates end up in online classes by themselves so they have no
opportunity to discuss the content and ideas with other candidates and that a secondary English intern was
placed in an elementary writing class because she was the only secondary candidate who needed a writing class
at the time. Besides these potential misplacements, the review team was repeatedly told that interns want
connections with other candidates but cannot always connect with them online and they want more connections
with TEP and content faculty. Mentors consistently reported they believe that increased interactions and
connections between Western faculty and interns would benefit the interns by preventing problems and
enhancing preparation. When told of these concerns, TEP faculty consistently responded, “They just have to
communicate with us and let us know what their needs are.” The review team maintains that this sentiment may
be hampering effective communication and that TEP should reconsider how to reach out, cultivate, and
maintain consistent and systematic interaction and communication with mentors, interns, and content faculty.
Feedback from Mentors:
One question to explore is, “Are the mentors being included meaningfully in what is being taught in their
intern’s coursework?” One mentor reported her candidate did not know how to design a unit plan or include
differentiation of instruction. While this was only one incident, it is a cause for concern that it was left up to the
mentor to teach her intern how to do this. Another mentor reported she does all the planning, even at the end of
the internship, and yet, the mentor handbook clearly outlines a schedule that defines the purpose of the
internship and notes that the intern engages in the planning, or that the mentor and intern complete this
important activity together. The other mentors in that interview were surprised this mentor was doing all the
planning. These sorts of issues can be avoided if there was a system in place for mentors to talk to one another
and also with TEP faculty. While interns reported the video feedback from faculty is useful, one mentor
reported the feedback her intern got wasn’t appropriate because the TEP faculty didn’t understand the content of
what the intern was doing. Mentors and interns consistently reported that it would be more useful to have
content faculty also review the videos (or observe in person) and give feedback. Similarly, mentors reported that
interns get a lot of literacy terminology early in their program (i.e., during the one-week summer intensive
courses) that they don’t understand and when they go to the mentors for explanation often the mentors are
unable to provide any. These issues call for closer collaboration between TEP and school partners, particularly
during the first few weeks of the internship. One recommendation is to hold regular face-to-face and online
meetings with mentors as a time to “check in” and get feedback on interns and the program, rather than
expecting that mentors will contact TEP if there are any concerns. There is currently too much reliance on the
sense that mentors and faculty will be in touch with one another if an issue comes up. Clearly, there are issues
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going unresolved. It may be difficult to establish this as a practice and will probably take time to institutionalize
it, but it may provide long term benefits in constructive critique back to TEP and better preparation for interns.
Feedback from Interns:
Interns consistently reported they believe they would benefit from more contact with and observations with
feedback from content professors. Interns agreed the one year internship will probably make them stronger
teachers but had concerns that some mentors require four or five days per week, which makes it difficult for
interns to get their coursework done and the inconsistency seems unfair. Recommendations include exploring
ways to ensure that interns know who to go to for help and feedback (content faculty, TEP faculty, other
campus resources), consider how to ensure consistency in the number of days per week interns are required to
be in their school, and follow up with interns on why some of them feel they do not have regular access to
professors and what their recommendations are to remedy that.
Feedback from Content Faculty and Advisory Group:
While some content faculty have close relationships with TEP, interns, and local schools, other content faculty
reported the need for more communication between Arts & Sciences and TEP. The review team acknowledges
that responsibility for this lies with Arts & Sciences as much as with TEP. A recommendation is to explore how
to maintain regular meetings with Arts & Sciences faculty and to see if they want to participate in
observations/evaluations of interns and provide voice over feedback on the videos, evaluate Teacher Work
Samples, and if there is a need to revive the methods/content committee.
Another recommendation is to explore a reconstitution of the Advisory Committee and how TEP can benefit
from this group. The review team recommends an outside group of observers, rather than the current
membership, many of whom are connected to TEP directly. Consider having the Advisory Committee led by a
person from the local business community and perhaps make workforce development an explicit goal. President
Helman may have ideas for how Club 20 can be involved. The overarching goal should be to gather meaningful
feedback from the right people (not related to the program) to meet local, regional, and state needs. Similarly,
regional coordinators could take out mentors after the school day for more informal time to gather feedback on
interns and the program. Finally, TEP faculty need to listen and gather feedback from all stakeholders,
deliberate carefully, and be thoughtful about implementing any suggestions. At times, it may be beneficial to
field test some changes in specific program practices
and evaluate the outcomes, prior to instituting changes overall.
Performance Indicator D2. Design, Implementation, and Evaluation of Field Experiences and Clinical
Practice:
This was covered in D1 above because the design and implementation of the internship is fundamentally tied to
communication with unit partners.
Performance Indicator D3. Candidates’ Development and Demonstration of Knowledge, Skills, and
Professional Dispositions to Help All Students Learn:
Mentors reported that interns are knowledgeable of federal, state and local laws and that interns often ask for
staff handbooks and inquire about board policies. Mentors report that interns know how to embed mastery of
standards in lessons and evaluate mastery appropriately with assessments. Mentors at the secondary level
reported that regardless of what content area interns teach in, they teach literacy and numeracy too. Mentors
agreed that interns have great content knowledge and are great with technology.
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Recommendations and Areas for Improvement for D: 800 Hours of Supervised Field Based Experience:
D1. Observing/working with others and days/week in internship. Consider how to establish consistency in
these opportunities and the number of days required in the internship per week.
Action needed: None. Recommendation only.
D2. Timing of assignments. Consider how to plan out assignments in a more flexible timeframe that would
work with the school, not the online course, so the intern can do the assignment when it works for the
internship.
Action needed: None. Recommendation only.
D3. Communication and interaction. TEP should reconsider how to reach out, cultivate, and maintain
consistent and systematic interaction and communication with mentors, interns, and content faculty. The
review team expects TEP to give this AfI careful and thoughtful deliberation and to seek out feedback and
suggestions from current and former candidates, school partners, content faculty, and the Advisory Group.
Action needed: Report back to DHE on any actions taken by October 28, 2011.
WSC’s Rejoinder of July 8, 2011:
Recommendation D1: The TEP Mentor Coordinator will make it clear in the Mentor Guidebook that 24
hours a week is the WSC minimum internship requirement. If there is variation in this workload
requirement both the mentor and the candidate will have to agree on the number of required internship hours
for that particular internship placement, before the placement is finalized.
Recommendation D2: Teacher Education faculty will explore the timing of assignments and ideas for a
more flexible timeframe when mentors are contacted in D3. These ideas will be implemented in fall 2011.
Area for Improvement D3: The Teacher Education Program Director will hire an outside independent
evaluator to seek out feedback from candidates, mentors, and school partners to generate ideas for how to
effectively reach out, cultivate, and maintain consistent and systematic interaction and communication
throughout all aspects of the program. The Teacher Education Director will meet with Arts & Science
faculty to generate ideas for how to effectively reach out, cultivate, and maintain consistent and systematic
interaction and communication with them. The feedback from all groups will be gathered by October 28,
2011 and will be implemented starting fall 2011.
DHE/CDE Response:
Area for Improvement D3: This Area for Improvement has been met for the purpose of reauthorization. We
look forward to seeing how this was implemented during the next reauthorization visit.

Statutory Performance Measure E: Content Required for Licensure: Demonstrate content skills required
for licensure, as determined by the State Board of Education.
Summary Finding. The Teacher Education Program at WSC is proficient on Performance Measure E.
Program content is excellent with impressive current information. Clearly the TEP strives to meet the
Performance based Standards for Colorado Teachers (PBSCT) and aligns course content accordingly. All
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content area reviews have been completed, and meet criteria. Specific comments and recommendations for
improvement from program area reviewers are noted as follows:
ART 8.04
-Methods courses indicate a focused effort to match methods courses, student teaching and
mentoring experiences with visual arts specific outcomes
-Include alignment of Art Education standards in syllabi of the Studio classes
-Include visual arts specific educational reading lists and an example of a lesson or unit plan for
a visual arts classroom.
ELEMENTARY EDUCATION 8.02 /Literacy ( 95-100% of the targets achieved)
-Candidates are taught to distinguish scientific research from non-scientific claims and have
numerous opportunities to read and apply scientific research
- The RTI implementation plan needs to include gifted since this model can be utilized with a
wide range of students.
-8.02(1) related to integration of curriculum needs to be highlighted across all content areas
-Course assessments objectively measure teacher candidate knowledge of key content
-Continue to strengthen course content related to print
-Increase opportunities for literacy analysis and independent reading
-Review and strengthen courses that target oral language development
-Increase use of terminology relevant to culturally and linguistically diverse populations in all
ELED courses
-Consider increasing candidate’s exposure to a wider range of multiple forms of assessments to
support their understanding of data driven instructional practices
ENGLISH/LANGUAGE ARTS 8.09 /Literacy
-The program proposal contains evidence that objective course assessments objectively measure
teacher candidate knowledge of all key aspects of course content, specifically in the Work
Sample, which appears to function as an electronic portfolio created as students complete their
coursework.
-8.09.1.b Provide substantative opportunites for candidates to gain an understanding and
appreciation of the history, structure and evolving nature of the English language
- Standard 8.09.3 has been minimally addressed. Coursework should provide graduate students
opportunities to gain knowledge about “appropriate, varied, and high quality literature” as well
as to demonstrate that knowledge to their future students and guide student exploration,
interpretation, and evaluation of that literature.
8.09.8 Increase course activities and assignments to support candidates knowledge and skills in
the area of oral language development
-Consider increasing the candidate’s opportunities to address the 21st Century skills, and the
integration of technology, in particular
FOREIGN LANGUAGE 8.10
-For standard 8.10(4) Syllabi for Span 494, Span 101, and Span 102 should 1) Articulate proven
theories of second language acquisition to be studied/addressed and their relationship to primary
language acquisition, and/or linguistic concepts to be studied; and 2) Articulate how assignments
for the demonstration proficiency will address the relationship between primary and second
language acquisition
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-For standard 8.10 (10) (a-e) Method Courses 403 and 603 do not clearly show where in
instruction or demonstration of proficiency (quizzes, exams, and evaluations) these standards
will be addressed or assessed during the duration of the courses
MATH 8.14
-Limited evidence for Standards 8.14 (1) (b); 8.14 (1) (e) (iii)
MUSIC 8.15
-Thorough course structure and strong alignment to the teaching endorsement standards
-Requiring a small ensemble experience is commendable
-Seems to be a distinct lack of World Music course offerings
-The addition of a dance or theater experience would better address standard 8.15 (2) (1) (iv)
-Recommend considering a course addressing differentiating instruction and students with
special needs, and English Language Learners and another focusing on Music Technology
PHYSICAL EDUCATION 8.16
-A very comprehensive program
-Mission and goals and objectives of each course are consistent across the department
-Recommend increasing the focus on lifelong fitness and dance
PRINCIPAL 6.01
-Recommend more than one instructor be used to teach the 8 courses
-Recommend more web-based and online materials be used to balance the print materials
READING TEACHER 10.03 & Reading Specialist 10.04
- EDUC 688/689: Reading Teacher and Specialist Internship syllabus needs to elaborate on the
specific requirements, perhaps in the Mentor Handbook; including differentiation of these
endorsement areas
-All of the standards were included in the course objectives
SCIENCE 8.17
-A strong program that gives teacher candidates a good foundation in Science
-The Mentor Guidebook is excellent; the best I have ever seen. This could be a wonderful
reference for induction and should be shared with other teacher preparation programs
SOCIAL STUDIES 8.18
-Strong evidence that teacher candidates with a Social Studies Degree will have opportunities to
meet the standards for history, geography, political science and economics
-Recommend that the syllabi are revised to note the new Colorado Academic Standards adopted
by the state in December 2010
SPECIAL EDUCATION GENERALIST/Literacy
-Textbooks used are some of the most outstanding in the field and taught researched based best
practice methods.
-Recommend that courses include additional information relevant to paraprofessionals
Recommendations and Areas for Improvement for E: Skills Required for Licensure:
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E.1.Complete the content review process with CDE.
Action needed: Continue to provide additional documentation to CDE to meet program content
criteria that have not yet been met.
E.2. The following endorsement areas have not been submitted to CDE for content review and we need
to have a discussion about the appropriateness of continuing to list them as “approved” when they have
not undergone a content review:
 Agriculture and Renewable Natural Resources (8.03)
 Business Education (8.05)
 Business and Marketing Education (8.05)
 Drama (8.07)
 Family and Consumer Studies (8.12)
 Health (8.11)
 Instructional Technology Teacher (8.08)
 Marketing Education (8.05)
 Technology Education (8.13)
 Trade and Industry Education (8.21)
Action needed: Touch base with Jami, Karen and Ian no sooner than June 28, 2011 to discuss how
to handle this.
DHE/CDE Follow-Up: Content reviews are complete and meet standards. The endorsement areas listed in E.2.
above have been removed from WSC’s approved programs list because there is currently no methods course
syllabi for these endorsement programs. All courses in these programs, however, except for the methods course,
are the same as in the other secondary programs and have been reviewed and met all standards. Thus, the
agreement between DHE, CDE, and WSC is that if/when WSC has a candidate interested in one of these
endorsement programs, all WSC needs to do is develop a methods course syllabus, submit it to CDE for content
review, and CDE will conduct an expedited review so the candidate can begin the program without delay. No
DHE /CCHE approval will be required because all Statutory Performance Measures have been met as part of
this reauthorization.

Statutory Performance Measure F: Ongoing Evaluation & Ability to Apply the Professional Knowledge
Base: Comprehensive and ongoing evaluation of each candidates’ subject matter and professional knowledge
and ability to apply the professional knowledge base.

Summary Finding. The Teacher Education Program at WSC is proficient on Performance Measure F.
Performance indicator F1. Pass rates on PLACE and Praxis II content exams. *Candidates are not eligible for
licensure in Colorado until they have passed the appropriate content exam. Thus, every teacher preparation
program in Colorado has a 100% pass rate:
TEP requires candidates to pass the state content exam prior to student teaching. TEP analyzes content exam
results and makes appropriate changes to the program to help ensure candidates will be well prepared. The
review team was very impressed that some content area faculty have taken the state content exams so they can
see firsthand what is assessed and be sure they cover that material in their courses.
Performance Indicator F2. Ability to plan instruction, teach and effect student achievement:
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Evaluation of the Teacher Work Samples (TWS) are triangulated with an end of year survey on the
Performance Based Standards, appropriate faculty grading each assignment (embedded in coursework) before it
goes into the TWS, and a final, comprehensive grading of the TWS as a whole. As mentioned earlier, one idea
is to involve the appropriate content faculty in the final grading of the TWS, and the review of the videos, in
particular. Assignments reflect pre and post assessments and analysis of data to inform instruction. Candidates
reflect on why students did not meet growth goals and plan next steps for revising instruction.
Performance Indicator F3. Teacher effectiveness: Graduate and employer surveys and Educator Identifier
System data:
TEP currently does not follow up formally and systematically with graduates and employers. However, TEP’s
Teacher Ed Database could serve as a state model for linking state Educator ID System data at the institutional
level for deeper analysis. For instance, TEP’s Teacher Ed Database can track benchmarks interns passed,
standards met, and demographic information on mentors and interns. One potential glitch, however, is that
mentors may not be entering accurate information into the system to protect their interns from reprimand by
TEP faculty. There needs to be a way to verify the information, which goes back to the point about enhanced
interaction and communication between TEP and school partners locally and more interaction with regional
coordinators and mentors statewide. TEP faculty made the comment several times that they need to be better at
making sure certain topics and situations are covered in the Mentor Guidebook. The review team concludes,
however, that what is more likely needed is for TEP faculty and regional coordinators to get into the schools,
observe, evaluate, hold regular meetings with mentors and interns, and verify the information reported by
mentors on interns. The organization of the TEP and the use of a network of regional coordinators to monitor
their candidates statewide, lends itself to strong model for verification of supervised clinical practice. Given that
verification, TEP’s Teacher Ed Database will be a good supplement to the state Educator ID System.
Recommendations and Areas for Improvement for F: Ongoing Evaluation & Ability to Apply the
Professional Knowledge Base:
F1. Longitudinal Data System. Consider how to devise a system and perhaps expand the Teacher Ed
Database to collect and analyze data from graduates and employers to determine the effectiveness of
graduates and the satisfaction of their employers.
Action needed: Report back to DHE on decisions agreed upon and actions taken by October 28,
2011.
F2. Stronger school partnerships. As already included in Areas for Improvement C3 and D3, consider
closer collaboration, interaction, and communication between TEP and school partners for many reasons
already stated and to verify the accuracy of information that mentors report on interns.
Action needed: Report back to DHE on decisions agreed upon and actions taken by October 28,
2011.
WSC’s Rejoinder of July 8, 2011:
Area for Improvement F1: Until the Educator Identifier System is in place and TEP is able to locate and
survey all program graduates throughout the state, TEP will survey candidates and employers in the
Gunnison Valley to determine the effectiveness of graduates and the satisfaction of their employers with our
local partnering school district.
Area for Improvement F2: In addition to the ideas for improvement generated in C3 and D3 the TEP Mentor
Coordinator, faculty, and/or Regional Coordinators will initiate individual meetings with all mentors and
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candidates each semester to increase formal opportunities to collaboration, interact and communicate with
the various partners. This will also be used to verify the accuracy of the information gathered from program
mentors and candidates through survey data and the mentor database.
DHE/CDE Response:
Area for Improvement F1: This Area for Improvement has been met for the purpose of reauthorization. We look
forward to seeing how this was implemented during the next reauthorization visit. Please also note that the site
visit team’s original rating of “not proficient” for Statutory Performance Measure F has been changed to
“proficient.” The original rating was based on the lack of any longitudinal data system based on graduates’ and
employers’ feedback, not on WSC candidates’ ongoing evaluation and ability to apply the professional
knowledge base, which was the original intent of section F. The current “Performance Indicator F3. Teacher
effectiveness” will be moved out of this section for future DHE/CDE reauthorization visits.
Area for Improvement F2: This Area for Improvement has been met for the purpose of reauthorization. We look
forward to seeing how this was implemented during the next reauthorization visit.
The review team thanks Western State College’s Teacher Education Program administration, faculty, staff and
candidates for a successful visit and we look forward to working with Western State College in the future.
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